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ABSTRACT

Dynamic assessment (DA) is recognized as an eonltiiat efforts to modify performance, through eixam
assistance, in an endeavor to apprehend the tegflbarning potential. It stresses the requirementunifying assessment
and instruction. So, the teaching of DA plus LeixBandles (LBs) known as multi word-expressionshim classroom
needs strategies and tactics which can accounthferdistinctive meaningful features of them. Lilsewin EFL (English
as a foreign language) and ESL (English as a sedanguage) learning situations, the instructors e&sitate taking into
consideration that the EFL/ESL are non-native speslof English. Hence, the training and teachindaf possibly will
involve an outlook to texts as linguistic resourpdss cultural artifacts. The ZPD (zone of proxintvelopment) by
Wgotsky's research into the development of cognifunctions reveals that process is not a matfeinoate abilities
growing into a mature state but that it is the egesice of new ways of thinking, acting, and beirgg thsult from an
individual’s engagement in activities where leashare supported by cultural artifacts and by inttians with others. In
this way, the social environment is not merelystagye on which development plays out; it is, int,fdee driving force of
development. Initially, the teaching of DA and ldBsuld be concerned with enabling students to éxpee it, and later
to enable them to describe and eventually accoonttfe knowledge by making critical comments. Théndion of
Lexical Bundles and the style of presentation dredteaching of it should promote students to erpeg measurement,
and later to enable them to describe and eventuwadount for the capability by making critical coemis and the needs
to catch on more about the ways in which tests athér assessments are used. So, the focus ofabier fis on the
implementation of DA and LBs materials and texteading comprehension in ESL/EFL learners for dragillustrating
a better futurology-performance of teaching/leaminglish in a classroom setting that would be ey@d, apprehended

and used in all Universities in the world.

KEYWORDS: DA (Dynamic Assessment), Reading ComprehensionSih (English as a Second Language)/EFL
(English as a Foreign Language), Futurology, TeaghDA/LBs, ZPD, Lexical Bundles

INTRODUCTION

It appears that one of the most exhausting expegeand frustrating portions of any educationakseus the
assessment concern. Poehner (2008) declared thatet8s frequently echo this frustration when tlaeg required to
undergo regular assessment in order to demonstnastery of content or competency to pass to the lewel of
instruction” (p. 3). Researchers can also makesifoation even harder when they raise the rerustogpreof “Why do we
assess our students?” The reality is that assessmneost fully looked at as an information-gathgriool (Bailey, 1996).
Restricting the function of assessment as onlyddwa collecting tool not only leads to the divisioetween teaching,

learning, and assessment, but puts assessmemne@b opposition to instruction. One possible wagdambine the two into
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distinctive as well as related fields is the depetent of DA is through reading comprehension makernd texts that
make learning an easy and meaningful grasp. Thisifieation happens only when the researchers iatega mediation
phase into our assessment (Lidz & Gindis, 2003)s Trew is in line with the approach to assessnat instruction
defined in the SCT (Sociocultural Theory of Mind} developed by the Russian psychologist Wgotsklyras followers
about 80 years ago (Poehner, 2008).

Willaiams and Burden (1997) recounted that SCTaig pf a larger paradigm that is entitled constuigin. There
are two terms which are collaborated with consivigoh that are known as Piaget and VWgotsky. Theggteed mostly in
the degree to which they value the role of socmltext in the development of language. Piaget stieshat language
grows as a result of the progressive growth of garietellectual skills (Woolfolk, 2004). Thus, ig possible to say that
Piaget theory is a developmental one. However, 8fgo proposed an alternative to Piaget's stagesagfitive
development. Wgotsky’'s Sociocultural Theory of Blpment (1986)is at present an influential fadtoreducation
(Woolfolk, 2004). Wgotsky maintains that the prioyaof social constructivist theory in social inteian is the
motivational stimulus in language development. Bg tway, social constructivist theory, according Ngikos and
Hashimoto (1997), is mostly used to address legrifinough social interaction as described by ZPBWli$ taken into
account as the distance between a child’s actughitee employment and the level of potential depshent via
mediation or scaffolding. So, under collaboratieadition students reveal certain emergent functishieh have not been
yet fully internalized, or which have not been paEfrZPD (Zone of Actual Development) (Kouzlin & @a2002). These

are the functions that belong to ZPD.

The principle of Wgotsky’s theory (1986) was alsansidered as the relationship between the devedopof
thought and language. Wgotsky's theory regardgdage first as social communication which will step step be
promoting both language and cognition. This assionomprises the fundamental part of the sociaktioctivist theory
that puts its emphasize on the importance of sogharal factors in understanding what occurs iciety and constructing
knowledge based on interaction (Kumaravadivelu,620 is assumed that if we are to apply socialstauctivist theory
to our ESL (English as a second language)/EFL (Emgs a foreign language) teaching setting, tteuation of the
students in these settings also needs a changshitiald be appropriately redesigned. As Dixon arauks (1996) pointed
out ZPD was a dynamic working model because obthlguides and evolves through the social intevastithat take
place during the course of learning activity. listfs the case, then we should think of a new miodetder to measure the
level of development of students in such a dynamoitext. The new model should be DA reading comgmsiton which is
a proposal for measurement in such contexts thaesnkearning as easy as possifileey state that DA which is a recent
development can be considered as an interactiveagip to psycho educational assessment that puastess-intervene-
retest format, focusing on learning processes aadifiability, and provides the possibility of diteinkage between

assessment and intervention.

The interactional and reciprocal ties, as welltes d¢ollaboration of DA and language teaching thhotspading
comprehension, have been the subject of interestaioy foreign language teaching researchers, edlyeti the 20th
century. Using DA as a vehicle for the teachinge@econd or foreign language has proved very hsakfo the EFL and
ESL students’ learning experience. In educatiormbtexts, this means that assessment—understandoprinal
learners’ abilities, and instruction—supportingriesr development, are dialectically integratedvitédis. This pedagogical

approach has come to be known as DA. By the way,télsk is not only concerned with the potentiabvehce of
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assessment to teaching and learning but concepgaalneir relationship in a manner that differshbepistemologically

and ontologically from the perspectives that hawae to dominate language studies in the world Peret2008).

Notable researchers such as Poehner (2008) andd&arveer and Valsiner (1991) have all attestedhi t
effectiveness of the implementation of DA in thedaage class. Teachers must emphasize on DA readingrehension
as a fundamental language skill that requires apbexnacquisition process which can account forwlag that learners
comprehend what they obtain about DA. Many reseaectand educators have made untiring attemptsntb rfiore
efficient ways of enabling learners to become npdicient DA learner. Therefore, a good numbeESL/EFL experts
do agree that content knowledge is an importaribfdn the learning process of DA comprehensioretiher, 2008; Van
der Veer & Valsiner, 1991). A valuable source ob¥tedge is, undoubtedly, DA texts, more approplyater reading
comprehension purposes. Using the DA materialstexid in order to enhance students’ reading praficy has another
privilege for learners. DA is a compact accessig@re in which much is left unsaid in order for tteader to draw
implications. Therefore, it makes students seresitiv the hidden and implied meaning. While in ragdDA material
students learn to read the lines and decode thaintgem reading comprehensions which are relateldAothey learn to
read between the lines. Regarding the issue of [gArozation, Arens, Swaffar, and Byrnes (1991) olesi that “Students
have greater success with texts that convinceyrimf@nd persuade texts with rhetorical illocutiofian they do with

readings that are purely descriptive” (p. 115).

Indeed, DA as a multi-dimensional accessible gearebe profitably used in the acquisition of vasidanguage
skills. DAs distinctive features, i.e., its breyitmodernity, and variety make it appealing anckriesting to language
learners. When the DA reading comprehension mafsré@nosen based on the students’ level of Englistficiency, it can
offer them adequate linguistic, intellectual, andogional involvement and enrich their learning exguece (Arens,
Swaffar, & Byrnes, 1991). Thus, this paper propdbeas the dynamic assessment can provide ESL/E&inées with a
suitable study resource which is both delightfull anstructive to improve their linguistic proficiem and reading
comprehension. Consequently, the researchers aiputtdorward a variety of strategies to make thachéng of DA
enjoyable and academically enriching experiencading reading comprehension. These strategieadedhe design and
implementation of motivation building techniquesiefhfacilitate overall reading comprehension, Istgy and spoken
skills, and cultural orientation. And teachers dtcknow that DA/LBs have a substantial applicationthe context of
classroom assessment and instruction. Measuripgmes/eness of an individual's performance to feettthas long been
viewed as an alternative to traditional abilityessment. DA/LBs have been suggested to teachersresans to enhance

ESL/EFL performance of reading comprehension skill.

DISCUSSIONS

Using DA/LBs in English language classroom teacHaayls the learners to become better readers aitetsyr
Among the material forms, indeed, the texts which related to DA/LBs are likable, engaging andiegitpphenomenon
and can consequently be utilized for language iegrpurposes in general. The experienced teachHeralds have
practically provided all modern and up to date DBéLreading materials that have the following unigharacteristics
which make them especially suitable to be usedeading comprehension classes: universality, nerality, personal
relevance, variety, interest, economy, suggestoveep, and ambiguity; moreover, each learner’s priation has validity

and an almost infinite fund of interactive discossis guaranteed(Retrieved from http://www.finchpeom/afe/w.htm).
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The DA/LBs reading comprehension materials gendtadension necessary for a genuine exchangecasbiah
class discussion. Additionally, the using of thessterials pushes the students out of a passivéngeathte into a personal
connection with the text and then beyond, extendireg connection to other texts and to the worldsioet of school.
Meticulously related to the issue of implied meaniKumara vadivelu (2006) argued that there arepmeesses through
which dexterous readers figure out the meaning téx& One is what he terms “bottom-up process” drel other he
maintains “top-down process”. The bottom-up prodssshen the reader decodes the individual elemeinthe text to
build a total meaning; however, in the top-downgess, the reader starts with forming hypothesesyaldng predictions.
It is evident that these two strategies are usemlltaneously by a successful reader. With regarthécabove argument,
the advantage of using Dynamics Assistant and kéandles materials rather than a non-DA/LBs iexthat some
pre-reading activities which can be nicely appliedt (such as the discussion of the topic and BY¥/Istructure) are very
useful in facilitating the readers’ top-down proze$he legitimate application of usage of DA stwetoffers certain
advantages for material design for ESL studentsesthis genre includes short DA textual materiab&osatisfactorily

handled in a one or limited teaching sessions IpgBanced teachers who are fully accounted by Doeliper, 2008).

METHOD

Text Assortment

The subject matter/topic and the issue of textras@mt/collection is a very substantial one in gsbA/LBs in
general in language classes. Basically, DA readimgprehension materials are more suitable for stgdeith a high level
of language proficiency. Regarding DA materialsarafirom the reader’s linguistic proficiency, tedifficulty depends on
the text’s characteristics and the reader’s DA osteipce. DA competence can be achieved through texpeaposure to
its materials. However, regarding the text's feasurcareful attention should be paid to the strectf the text.
It is generally preferred to select texts with igfindforward structures (Poehner, 2008). Usuallg, ritore confident optimal
and choice concerning a suitable text for ESL/EEdrihers may be the short definitions of DA andube of LBs known
as multiword-expressions, and texts which are morgemporary and short enough to be discussedearptwo teaching
sessions. The linguistic aspects of the text shbaldelated and concern the language, style, anigialj appropriate to the
level of our students; Kumaravadivelu (2006) praabthat the text should be sufficiently challengimighout being so
difficult as to be demotivating; it should be withthe students’ grasp, in terms of their linguisiittellectual, and
emotional capacities. In addition, reading a whalegbridged, and non-simplified DA/LBs text coulideythe students a
sense of accomplishment. Therefore, it will be @naging when students are psychologically satistied they have read
the very words of a great writer. In terms of LB following multiword-expressions such as: pgwaoat of the study,
participate in this study, question in this studty &f this study, the purpose of this, resultsho$ tstudy, to participate in
the, to the result of, the results of the, the afrthis, purpose of this, study, within the contektresults of this study, in
this study the of this study is, in a study by, eveercluded in the for the purpose of, participatéhie study, to participate in
the studies have been conducted, in this study efdke present study, within the framework. daikection and analysis,
a result of the, the participants in this, paréeifs pertaining to another, the basis of the, teegmt study the, implicate of
the study, studies have been conducted, findingthefstudy, participated in the second, etc.:, thgiand (2008a)
presented and introduced as a research-orientedagt explaining them as “helping writers to staue their activities
and experiences of the real world” (p. 13). In faéloe target bundles on the list have been arrahgdequency, structure,

and function. These groupings could offer teaclagics materials developers with the type of quaintgaand qualitative
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data that could encourage them in deciding whick kBould be more valuable and convenient for tigdrous teaching

purposes.
Strategies and Procedures
A suggested systematic teaching strategy for DAlB®Ican include the following stages:
» Pre-reading activities: to provide students witlsatoulary exercises related to DA/LBs and cultueadkground;
» In-class oral reading: to improve listening andksgoabilities by using multi word-expressions;
» Textual analysis and group work: to improve readioqprehension and communicative skills;
» Post-reading assignments: to establish the acquivedledge and improve written skills as well;

Keeping in mind that the comprehension of the iexthe central focus of the DA/LBs reading mateyias
Richard A. Raschio clarifies, the teacher must pagntion to the nonlinear process of the skillredding. For each
DA/LBs reading comprehension material, a numbdasks can be designed to cover the basic langudltserequired for
an efficient reading comprehension. These tasks melpde underlining vocabulary work related to l.Bsading
comprehension questions, oral presentation ofakg in-class discussion, and interpretation, andllfy follow-up tasks

which can take the form of written responses opkegurnal (Kumaravadivelu, 2006).
Pre-Reading Activities: Vocabulary Work Related toMulti-Word expressions

One vital issue concerning preliminary comprehemg&iwolves the task of overcoming the vocabulamspnted
by the text. Research studies have confirmed tlmicomprehension of reading passages which migisiept linguistic
difficulties can be facilitated by appropriate peading tasks. One aspect of the reading materigilei vocabulary work
which refers to thematic features of DA/LBs. Howewhe real vocabulary task occurs when studeptgotruse these
words in the textual context. A related and accamgpay activity can be preparing a brief cloze-tgp@rcise to encourage
the students to guess the meaning from the corteselecting and making the final Students cameggiired to identify
the new vocabulary in the text. The teacher carkwagether with the students to make a vocabuiatyhich includes
new and targeted vocabulary list. The list cannthee discussed in class. Students can form grangsvork on portions
of the list to find their meanings, both denotatared connotative. Since unfamiliar vocabulary walally interfere with
the students’ comprehension and may be demotivdtiag to finish the text, such a list can be vesgful. Pre-reading
the vocabulary items can also be used to facilitate introduction of the necessary cultural backg and even

vocabulary list, items which contain vital or enootal clues should be chosen(Kumaravadivelu, 2006).
In-Class oral Reading: Comprehension Work

In the second stage, students focus on smalles ofithe text. At the third stage, the teacher metyvate the
students’ initial response to the text and finally,the fourth stage, the teacher can introducefdnmal features of
DA/LBs materials and the texts. During the readimgcess, the teacher can help students preparéamseshich can
ultimately lead to the overall understanding of tdvet and thus facilitate the reading comprehensigjectives. This list of
guestions can serve various purposes. It can ditma motivated reading at home, prior to the DA/liBaterials live
presentation in the classroom. At the same timajds the comprehension of the texts. It can alsavdhe students’

attention to the major issues and ideas presentétkitexts. It will also serve to prepare andsaghie students’ capacity
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for developing an independent understanding ofntleaning of DA/LBs texts and its critical skills. i not, however,
recommended that the teacher provide a simple suynoraa statement of the real DA since that thege $hould be
reserved for the end result. The teacher shouttlvathe students to enjoy the pleasure of discoeay learn how to

comprehend and appreciate DA/LBs (Retrieved frotm:Mvww.Hello Friend.com).
Textual Analysis and Group Work

A valuable activity at this stage is allowing tirtee the students to think about major issues oftéx¢ To
pledge this process, the teachers can introducegamdthe text to the students, to read at hommguthe prepared
glossary, and requiring the students to commertiasic issues of the text. The teachers can alsmuesge and stimulate
their imaginative power by inviting the studentsatdte one or two paragraphs on the main ideab®téxt or relate these
ideas to their own real-life experiences or eveagime themselves in circumstances suggested itexheWhen working
with motivated students, even two readings of tA¢LIBs reading materials at home prior to its ore¢gentation in the
classroom can be achieved. The first reading canraglish comprehension objectives and the secordrdarpretation
and critical analysis. It should be noted that phienary purpose of the use of DA/LBs materials &t in EFL/ESL
curriculum is not just to expose our students to/IBs, but to involve them in a direct experiencesffieved from
http://About. com). In addition, the objectives thie language class should be carefully followed andlemented.
Students’ interest should be stimulated by activptheir particular skills. They should be encoehgo read aloud the
parts of the materials, supply summaries of thésparwhole of the text, and take part in grougdésion concerning the
important issues of the text. At this stage, stt&’lean move towards more mature critical analybithe text. All these
activities must be fully, creatively, and suppoetiv supervised by teachers pleasurably (Kumaraeadix2006). Dixon
and Krauss (1996) supplementary advocated smalpgrotivities which can follow whole group work. &3 small group
activities, focusing on a specific task, such aselreading of a significant part of the text, eanourage students to write

relevant questions and later try to answer them.
Development Activities and Further Tasks

Re-reading of the DA/LBs reading materials alsovfutes the students with an added advantage of ety
their previous knowledge about the text and mudtrdvexpressions. To augment the effect of thisseaing activity, short
writing assignments can be given to students tdlenthem to articulate and further develop thewutghts and the
thematic meanings they have discovered througts déscussion. Writing assignments based on thgraesiDA/LBs
enhance the students’ involvement with the text emcburage them to think about, re-read, and fueplore the text.
Kumaravadivelu(2006) confirmed that the recent aeg®es have indicated that writing tasks as a vielip activity
promote better learning and comprehension comptaredading alone; they lead to the long-term recfiflext content

(Retrieved from http:// About. com).

Indeed, students should be able to carry an irtierasvith the DA/LBs beyond the oral class discaasto
develop their language skills effectively. A mometul task would be to require the students to gmegreative, relevant
DA/LBs comprehension materials and written respsreed reaction reports. This opportunity allows shedents to
express their independent attitudes and opiniomsitatihe significant issues of DA/LBs. Kumaravadivél 2006) also
stated that writing tasks at this stage can takiws forms. Students may be encouraged to keep/BH3 journal. Thus,

they may be asked to write about their personauid#s about the tests in general. They may alsasked to comment on
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the outcome of the measurement and how they eealkhat ending. Additionally, to get more benefitenir DA/LBs
reading comprehension materials plus using multowexpressions, the following tips are also recomteel and essential

to apply to facilitate the below tasks (Retrieveahi http:// About. com).

Generate a DA/LBs literature classroom that enharearning meaningfully with a friendly framework o

attitudes and values;

Construct and send a clear message about DA/LBw®itarget language. Students must know that nastake
natural steps in learning and can point the waguttcess. They must know that they can improve theaiknesses. At this
point, we should not give up on these kinds of shisl We need to give them different homework asidthem to do it
with other students using DA/LBs approach. We sthonéver apply sarcasm, shame, and humiliation wigich
inappropriate ways of addressing the needs of wesstul or struggling learners. If we see our sttglshow some signs
of improvement, we must motivate them to contini¥e. know that the things which some students neddatam can be
helpful to all students as well (Retrieved fromphifivwww.finchpark.com/afe/w.htm). We should keejsthoint in our
mind. This notion is proposed by Oliver and Bow[2006):“Teachers teach students to learn the subjetlearn how to

learn”;

Demonstrate and teach famous illustrations of DAYlaBd their relations to ZPD that have genuine mapae,
and let your students know how and why. At thimpdieachers must know that language awarenessméeptualized and
it is defined as a person’s sensitivity to conssiawareness of the nature of language and itsrrdlaman life (Donmall,
1985, p. 7). Vanlier (1995) explained it exactly“as understanding of the human faculty of languagd its role in
thinking, learning, and social life”. The process®slved in understanding and producing utterarninean L2 are active
and creative and are central to L2 learning (BegdR002). Therefore, it seems to be a need t@mbattderstand the
following processes as the basic rules for devatppippropriate steps for understanding. In ordeyetathe best result of

DA/LBs materials and texts, teachers must go thndbg following states: teaching for understanding:

* They teach information that has genuine importaand let their students know why. They should make
connections between life and school, and convesitipgificant and usefulness of what they are teagiiailey
(1990);

e They must organize what they are saying and hdlexidle and motivated lesson plan (Bailey, 1996);

Let the students see the definition, structure AfLIBs in the course material they are learning. Bagize the
“why” and the “how”. In order to make sure that §y@mung learners understand the continuum of DA gssecstyles, and
its strategies, make a list of some of the relatederials and texts and assess them to see how theghearn. In this

case, build students’ self-motivation, risk-takengd help them to develop intrinsic motivation Bro{@006);

Teach in a very friendly manner and introduce axrplagn new vocabulary in context before students its
formally in the text. The teachers should alsottryput their emphasis on the definition as welkagwords which are
related to DA/LBsS;
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Apply multisensory teaching. The multisensory téaghtechnology relates to the different usages and
applications of many different ways of teaching éeatning DA/LBs strategies that promote learnimgiwide variety of

steps.

At this point, teachers should encourage studenpatticipate in labs, do projects of field studiede play, and

perform demonstrations and simulations;

Encourage students by giving them an opportunityetidoalize, explain, summarize, express persoratiens,

ask and answer questions and participate in diggusslated to DA/LBs and ZPD;

Use clear, simple and well organized visual refeesnand teaching aids, if they are available, asimaps,
charts, and diagrams. Make use of the blackboamtheads, and if it is possible, use of a compUiee teacher should

highlight and put in an order the organized infaiovaby using different and attractive colorful bdanarkers;

Give special attention to recognizing the informatand skills that are practiced to the point dbeaticity as
well as fluency with frequent regular assignmeatpractice these skills. We should recognize aunlestt's capacity to do
homework of the DA/LBs automaticity. We should tellr students in the early period of the semesiatr how we will

evaluate their work and assess them for the wheoteester (Retrieved from http:/Education.com);

Always offer flexible alternative tasks and involsteidents in the DA/LBs reading and using multi-gigoprocess.
It is very useful if teachers always offer leampultiple kinds of assignments and tests. Theyt peisnanently evaluate
them with a range of ways to learn and to exprbs# tunderstanding. Teachers should give them tfieofjtime,
emphasize the role of time and speed in assignarmehtest. They should also support DA learners e appropriately
documented a disability with students’ servicesfdrpviding modifications, such as alternative &stironment, methods
of evaluations, and time of tests. As Brindley (2Dfointed out “We need to find out more aboutwas in which tests
and other assessments are used. Only through stensatic exploration of such questions will it eifly be possible to

improve the quality of teaching (DA approaches émdonnection to ZPD) that language assessmernpreaide”

CONCLUSIONS

In any school or educational institution, that thare teachers/instructors with dissimilar levdlsngolvement
and experience/knowledge, awareness, proficienagl, Gapability. Reciprocal sharing of experiencelidealge is a
treasured source of professional growth. Teaclstriiotors are mostly motivated to continue theaf@ssional expansion
once they initiate their careers. Knowledge abangliage teaching and learning is in a tentativeirmsamplete state, and
these sorts of teachers require regular opporésiti update their professional knowledge. Classsoare not only places
where students learn, as a matter of fact, buhgradinstructors are also corresponding can laadhincrease their skills
about interactional teaching as well. In the fullnef time, the teacher’s role is a facilitator wéegerly and skillfully
monitors the students as they draw implicationsfanah learning experiences through personal involert with the text.
The exposure and disclosure of the students to Ba/and ZPD as ESL/EFL material can ensure that épgyeciate,
apprehend, and escalate a life-like material wihiéy are refining their essence of applying andaening a sense of using
test measurement proficiency. In consequence, uldvibe to the overall benefit of the ESL/EFL leamif the instructors
promote the use of DA/LBs as a tool to introduce;oapany, and supplement activities to be usedaa& bnodern
teaching techniques in terms of expending inteimehe classroom for future teaching and learnimgpivement. The

hegemony and influence found in a DA/LBs can compse and offer the novices deeper meaning aboutdqaisition
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of language skills. Finally, the unique combinatmhusing DA/LBs reading comprehension and texhwits of word-

expressions invite students to engage in a morggetie and up-to-date discussion of their involvameith the text and

their own personal experiences relevant to thedwirthe text intellectually and meaningfully.
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